The Emergent
urriculu

By cxamining all the parts of this image, you can see that both teachers” and children’s
dispositions, relationships, and areas of prior knowledge have an effect on emergent
curticulum. Ar the same time, you can also see the processes of generating emergent
curriculum—observation, reflection, documentation, and changing rthe environment—
and recognize that here, too, there are possible encry points for teachers,
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